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Introduction
The innovation schools initiative is a signature component of An Act Relative to the
Achievement Gap, signed into law by Governor Deval Patrick back in January 2010. This
initiative provides educators and other stakeholders across the state an opportunity to
create new in-district and autonomous schools that can implement creative and inventive
strategies, increase student achievement, and reduce achievement gaps while keeping
school funding within districts.
These unique schools operate with increased autonomy and flexibility in six key areas with
the goal of establishing the school conditions that lead to improved teaching and learning.
The six key areas are as follows:
1.
2.
3.
4.
5.
6.

Curriculum;
Budget;
School schedule and calendar;
Staffing (including waivers from or exemptions to collective bargaining agreements);
Professional development; and
School district policies

Innovation schools can operate as new schools, conversion schools, or academies
(school-within-a-school) models. Innovation schools may be established by: (i) parents; (ii)
teachers; (iii) parent-teacher organizations; (iv) principals; (v) superintendents; (vi) school
committees; (vii) teacher unions; (viii) colleges and universities; (ix) non-profit
community-based organizations; (x) non-profit business or corporate entities; (xi) non-profit
charter school operators; (xii) non-profit management organizations; (xiii) educational
collaboratives; (xiv) consortia of these groups; or (xv) non-profit entities authorized by the
Commissioner of Elementary and Secondary Education.
The innovation schools statute M.G.L., c.71, s.92, requires superintendents in districts with
innovation schools and/or innovation academies to evaluate these schools at least annually.
The purpose of the evaluation is to both determine whether the school or academy has met
the annual goals articulated in its approved Innovation Plan and to assess the implementation
of the Innovation Plan. The Superintendent shall provide the evaluation to the school
committee and to the Commissioner of Elementary and Secondary Education.
In addition to a review of data relevant to the Measurable Annual Goals (MAGs), annual
evaluations may also include, but are not limited to: information collected through site visits
to the school or academy; feedback collected from focus groups of staff, students and
families as well as community partners; and review of student work and exhibitions.

Annual Evaluation Submission Instructions
Evaluations for the 2020-2021 school year should be submitted by August 1, 2021.
Questions and completed evaluations should be submitted to Brenton Stewart at
brenton.stewart@mass.gov. Please note in the subject line of the email message

“Innovation School Annual Evaluation 2020-2021_[insert School name_District name].”
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Innovation School/Academy Information
School/Academy Name:

Burke High School - BPS
School Type (New/Conversion/Academy):
Burke 7-12 (Conversion)

Year Innovation Status Granted:
2017

Grades Served:
9-12

School Year
Implementa
tion
Commence
d:

Mission:
The mission of the Burke High School is to encourage a rigorous pursuit of academic
excellence and social development to promote life-long learning and realize the personal goals
and ambitions of all of our students, from the Dorchester and Roxbury neighborhoods. Our
goal as a diverse community of faculty, staff, parents, community, and business partners is to
provide students with learning experiences that foster the love of learning through the
cultivation of literacy, critical thinking, and problem-solving skills. Together, we build students
who have an understanding and appreciation for our multicultural society by becoming more
educated and well-rounded citizens who are both sensitive and responsive to the needs of the
community and the larger world. Graduates of the Jeremiah E. Burke High School will be
competent and informed, able to function successfully in an increasingly technologically
advanced society, and sufficiently prepared for a wide variety of post-secondary pursuits.
Vision:
The Burke High School is committed to serving the students who come from the immediate
community and changing their projected life outcomes. The vast majority of our students enter
the Burke in 9th grade significantly below grade-level and have experienced the challenges of
growing up in poverty, confronting trauma in many forms. It is our responsibility as a school to
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meet each individual student where they are at and move them forward, both academically and
socially. By focusing on developing the whole child, we will be able to better leverage our
academic interventions to move student performance forward while also supporting students in
becoming thoughtful, active global citizens.

Educational Model:
At the center of Burke’s original educational theory of change was the knowledge that our
school needed a paradigm shift from school-centric to student-centric. Our educational model
integrates social-emotional learning and develops personalized learning pathways that
include: blended learning, competency based as well as standard-based curricula. Every day, in
every classroom, we ensure that instruction reflects students’ experiences, and is rooted in
culturally relevant and rigorous instructional materials. Additionally, every student receives
interrelated sets of cognitive, affective and behavioral competencies, and every teacher is a
facilitator of learning, providing ongoing opportunities to amplify students’ voice and choice. In
addition, teaching and learning is grounded in components of the Learner Centered Paradigm
(NextGen). We seek to always use relevant, contextualized curricula grounded in Equity
Literacy Framework, with a strong commitment to Racial Equity.
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Part A: Description of Autonomies and Flexibilities
Implementation
Please see below the list and descriptions of possible autonomies and flexibilities that
may be approved in an innovation plan.
In order to identify the autonomies and flexibilities being implemented by your school or
academy, only provide a description to the autonomies and flexibilities approved in your
school’s or academy’s innovation plan.
Please delete the autonomy and flexibility sections that do not apply to your
school’s or academy’s approved innovation plan.
Responses should describe:
1. any successes or challenges experienced during implementation
2. how the school or academy identifies and responds to any observed disparities
(including, but not limited to academic performance, access to curriculum and
resources, and non-academic opportunities) by race/ethnicity categories and
selected groups for both students and teachers, as applicable. Responses may
be further described or clarified in the next bullet; and
3. how implementation of the specific autonomy or flexibility helps reduce any
opportunity gaps and/or achievement gaps.
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Curriculum, Instruction, and Assessment (if applicable)
Innovation schools and academies have the ability to identify and/or develop curriculum
and instruction models and assessment practices that support its mission, vision, and
educational model.

Describe the innovation school or academy’s implementation of curriculum, instruction, and
assessment flexibilities during the 2020-2021 school year.
Burke High School benefits from having autonomy over curriculum implementation, and we
have consistently used this autonomy to provide equitable and meaningful education to all
students. This autonomy supports our whole child approach, and allows us to make
necessary gains towards closing the achievement gap, despite challenges experienced by all
schools during the COVID-19 school pause and remote learning phase. We encouraged and
supported the use of relevant, contextualized curriculum organized by grade level standards
that allow students multiple opportunities to show competency. Teachers engaged Culturally
Responsive Instruction (CRIOP) pillars, and must demonstrate that there are strategies for
students to learn individually and in diverse grouping. Materials in our equitable literacy based
classrooms include enabling texts that address racial equity and the use of historically
responsive literacy framework, giving

students opportunities to amplify their voices and

develop criticality. These autonomies coupled with substantial academic intervention
programs for both Literacy and Math, allowed us to move our 9th and 10th grade students
including ELL’s and SWD’s at a rate of two grade-levels per year.
We routinely used teacher generated assessments that were designed in collaboration across
departments. For example, our Math team used the Data Driven Instruction (DDI) cycle to
create intervention/acceleration groups for 9th and 10th grade academy students, placing
them into Algebra and Advanced Algebra classes according to level of need using the mock
math MCAS results. These strategies coupled with our intentional whole child
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approach, and a school culture fostering a mindset where teachers feel that they are
responsible for the success of every student results in sustained academic achievement.

Budget (if applicable)
The innovation schools model is intended to be fiscally-neutral. Innovation schools and
academies may use autonomy and flexibility in this area to obtain increased flexibility
over funds allocated by the district. Innovation schools may request a lump sum per
pupil budget to expend funds in a manner that supports its mission, vision, and
educational model.

Describe the innovation school or academy’s implementation of budgetary flexibilities during
the 2020-2021 school year.
N.A

School Schedule and Calendar (if applicable)
Innovation schools and academies have the ability to design unique school schedules
and calendars that support its mission, vision, and educational model. Re-designed
school schedules and calendars may be designed to maximize and extend time on
learning for students and provide and/or increase common planning time for teachers.

Describe the innovation school’s or academy’s implementation of school schedule and
calendar flexibilities during the 2020-2021 school year.
Our school schedule and calendar flexibilities were not implemented during the 20-21 school
year. COVID-19 related school pause/remote learning challenges allowed all schools to adjust
schedules in ways that would support synchronous and asynchronous instructions, thus we
did not need to use our Innovation flexibilities in this area. However, we initially used our
School Schedule autonomy to build in longer teaching periods that allowed sufficient time for
group work and independent practice necessary for students to develop communication and

critical thinking. In addition, teachers were assigned fewer sections which resulted in working
with a smaller number of students, allowing for more personalization. We added one
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early release day each week by increasing the length of the school day for the other four days.
On the early release day the different Professional Learning Communities (PLC’S) have the
opportunity to work collaboratively on strategies to improve student learning. We also
structured our learning communities in autonomous grade level groupings for students and
staff. Rarely teachers offered a class out of their grade level. The smaller communities are
much easier to navigate, and bring a sense of belonging for students and families. We kept
the BPS school year calendar with the exception of our full day professional development
days that we have structured in a way that best supports adult learning by putting them at the
beginning of the school year as an August retreat with team building and focus on how to
prepare to start the school year together on the same page. We also took advantage of our
school schedule autonomy to plan ahead and adjust our daily schedule to afford us the ability
to offer the number of courses necessary in preparation for the Mass Core Graduation
requirement that will soon be in effect for Boston Public Schools.

Staffing (if applicable)
Innovation schools and academies have the ability to develop staffing policies and
procedures that support its mission, vision, and educational model through the
implementation of waivers or exemptions from district policies, contracts, and collective
bargaining agreements.

Describe the innovation school or academy’s implementation of staffing flexibilities during the
2020-2021 school year.
During the 2020-2021 school year, we continued to use our Staffing Flexibility to hire staff
representative of our student population and have the will and disposition to engage our
underserved student body. We have able to recruit candidates early in the hiring cycle to get
the strongest candidates by open-posting positions indicating specific qualities we desire
beyond required certifications. We choose to utilize the current BPS evaluation system for our
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staff. Our vibrant hiring committee works hard to select the best candidates and we support
them to obtain the necessary licensure. Although we did not have a high rate of staff turnover,
we were able to work with our HR office and fill the few available positions with professionals
that meet our school’s needs and criteria. We met our target for our diversity in hiring goals set
by the district. In addition, we have been advocating to engage staff in roles that support our
school vision, such as a restorative justice coach, student engagement counselors rather than
dean of discipline and student development counselors providing more college and career
support than what traditional guidance counselors offer .

Professional Development (if applicable)
Innovation schools and academies have the ability to develop and implement
professional development activities that support its mission, vision, and educational
model.

Describe the innovation school or academy’s implementation of professional development
flexibilities during the 2020-2021 school year.
The
Instructional Leadership Team being one of the greatest levers to improve student
achievement, working closely with leadership they continue to drive all Professional
Development (PD) efforts at our school.

In 2020-2021 we used our Professional

Development flexibility to implement the 2 day Burke specific programming at the start of the
school year used to conduct a deep data dive, identify areas of need and plan the PD
sequence for the entire school year. In addition, we used our flexibility to adjust the district’s
set schedule, to fit our school needs. Our educational model and school improvement
strategies drive the PD content. The ILT oversees the execution of our strategic initiatives by
identifying resources, and professionals to engage the adult learning at the Burke. During and
post remote learning, we used our PD time to (SEL and self-care). In 2020-2021, as expected
there was added effort to include more training on SEL strategies and self-care. We have
always used our PD autonomies to provide additional training focused on the needs of the
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whole child, understanding that academic success is not attained if non-academic needs are
not addressed. Our repertoire of professional development for the year always include trauma
sensitive pedagogy, efficacy training and relationship building strategies.

District Policies and Procedures (if applicable)
Innovation schools and academies have the ability to develop policies and procedures
that support its mission, vision, and educational model.

Describe the innovation school or academy’s implementation of district policies and
procedures flexibilities during the 2020-2021 school year.
N.A
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Part B: Measurable Annual Goals
Innovation plans are required to include Measurable Annual Goals (MAGs). The annual
innovation school evaluation must address progress towards meeting these established
goals.
As required by statute, each innovation school’s or academy’s MAGs are based on
student outcomes and include, but are not limited to the following:
● student attendance;
● student safety and discipline;
● student promotion, graduation rates and dropout rates;
; and
● reduction of proficiency gaps with progress in areas of academic
underperformance (not limited to MCAS), and including as appropriate a focus on
the following student groups:
o Race/ethnicity
o Students identified as economically disadvantaged
o English Learners (ELs)
o Students with disabilities
Innovation plans may also include MAGs that are specific to each school or academy’s
unique mission and vision. Please be sure to add tables for each additional MAG
identified and include a description and response, as needed.
When identifying and discussing trends for the following student outcomes, be sure to
include data/information for the aggregate rate for all students, as well as data/information
for student group rates (including, but not limited to, race/ethnicity categories, students
identified as economically disadvantaged, students with disabilities, English Learners, and
students whose first language is not English).
You must provide a response to all the MAGs found in the tables below and be sure to
include any additional MAGs identified in your approved innovation plan.
Responses should:
1. describe the progress made toward meeting these goals during the 2020-2021
school year;
2. describe the process used to evaluate the innovation school’s or academy’s
progress towards meetings its MAGs. Include in the description if site visits, focus
groups, or review of student work was collected for use in the evaluation
process. Additionally, please describe the data monitoring system and processes
being implemented at your innovation school or academy; and

Due to the ongoing COVID-19 pandemic, no MCAS administration occurred in FY20 and, therefore, no
MCAS results were released in FY21. Schools should instead provide data on student performance for
non-statewide assessments. For more information on how to discuss academic performance, see the
‘Academic box’ found on p. 8.
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3. describe how the MAGs have been used to inform key organizational decision
making processes in areas such as: curriculum and instruction, student
achievement, school culture, professional development, staffing, fiscal policies,
and operations.
Student attendance rates (including, but not limited to overall attendance rate and chronic
absenteeism)
In light of COVID-19 imposed school pause and distance learning, like other schools we
experienced challenges related to student attendance including Average Daily Attendance
(ADA) and Chronic Absenteeism. The decline was expected, but we worked to mitigate its
severity by utilizing the following strategies: porch visits, phone calls to family, utilization of
Talking Points (a texting app), utilizing partnerships including St. Peter’s Teen Center, YDN,
and City Year Corps members to reach students. Additionally we assigned teachers as
mentors to reach out directly to students and their families and address any social-emotional
challenges they were facing. Realizing that we needed to address both the ADA and Chronic
Absenteeism, we built on already existing level attendance teams and established a school
wide attendance team that has been meeting regularly and the goal is to improve school wide
attendance. The team meets regularly to look at attendance data and drill down at each grade
level, and create grade level initiatives, and also school wide initiatives such as awards and
recognitions of students in good standing, homeroom attendance competitions, hallway
signs to recognize individual, homeroom and grade level attendance, T-shirts to promote
school-wide attendance to bring attention to our focus on improving our (ADA).
The overall chronic absenteeism rate was a similar rate to our rate last year and continued to
be negatively influenced by covid impacting both students and their family members. Not all
students who were absent were able to take advantage of online learning options to get credit
for learning on missed days. We recently started to look at how we will continue to address
chronic absenteeism by drilling down individual student attendance data, and identifying
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those on the cusp and who are most likely able to reduce their absences going forward and
come out of chronic absenteeism. Grade level teams design interventions and attendance
plans that include parent meetings, signing attendance contracts, and also include incentives
to recognize students that revert their chronic pattern of attendance. We also look at
innovative ways to support chronically absent students by offering options such as Saturday
School and Vacation Academies. We also utilize common positive language to re-engage
students when they return to school like saying “we missed you yesterday.” “we’re glad you
are here,” and asking why they were absent to figure out underlying concerns.

Student safety and discipline rates (In-school suspensions and Out-of-school suspensions.
Including, but not limited to ‘All offenses’ and ‘Non-drug, non-violent, and non-criminal-related
offenses’)

During the 20-21 SY students were not physically in the building for most of the school year.
When designated students returned to in-person learning in the spring the mood in the
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building was exceptionally calm. There were no observed or reported incidents or offenses of
any kind. Starting this school year we experienced a very quiet return as well. Students were
truly happy to return to in-person learning, and our staff worked on creating the most
welcoming learning spaces. After the holidays, and the returning surge in covid cases, we
found that some students, especially young women in the 9th grade Academy began to
experience disproportionate episodes of anxiety and frustration, leading to a greater number
of conflicts that we had experienced even in pre-Covid days. Currently we are actively
implementing SEL curriculum, and have increased our focus on equitable literacy, and trauma
sensitive pedagogy. We have engaged partners to engage the Working on Womanhood
(WOW) curriculum, and readily get consent for individual counseling and mediation when
needed.
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Student promotion and retention rates
The retention rate was 2.8%. We followed district guidelines and retained only 9 students
total for the year, which is well below our 6-10% historical norm.

Student graduation rates, if applicable (4-year annual graduation rate, 4-year cohort
graduation rate, 5-year annual graduation rate, and 5-year cohort graduation rate)
Our school vision to graduate all students has always been one of our primary goals for the
year. However in the second year of remote learning we placed added focus on it. It was
important to make sure that these students that had spent two years in remote learning were

given every available support to complete all course work they needed to graduate. Students
were given the opportunity to engage online course platforms such as Edmentum to make up
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any courses that they had previously failed. Each senior at risk was assigned a mentor and
case manager. Starting in January, we implemented credit recovery sessions and virtual office
hours for students to have one-on-one with a teacher who would facilitate instructions, provide
academic support, and help students organize their assignments. In addition, each student
was paired with a staff mentor that would routinely check on student progress and also have
scheduled meetings with the family to make sure they stayed on track to graduate. We also
offered an in-person Summer Learning Academy for those students that were not able to
complete all coursework in June. A good number of students took advantage of the
opportunity to meet their graduation requirement.

2021: 4-year cohort graduation rate (2021)
Increased

80.1%

2021: 5 year annual graduation rate

80.4%.

Student dropout rates, if applicable
Given the circumstances including not having access to technology during remote learning,
our school was reluctant to drop students who were not attending virtually, allowing them
flexibility to make up work and connect back with school. Our student dropout rate remained
low at 2.4%.

In light of not having Next-Generation MCAS achievement data available for the 2019-2020
school year to discuss, schools should instead provide student performance outcomes on
non-statewide assessments. To assist schools or programs in this discussion, please follow
the prompts below. The Department does not expect schools to create new data reports for
the purposes of this evaluation submission. Only provide and discuss the tables or visuals or
data dashboards that your school or program typically uses to analyze overall student
performance outcomes.
1. Name the assessment(s) or tool(s) the school uses to measure student performance
for English language arts, mathematics, and science and technology/engineering, if
available, and what type of data is being tracked (e.g., formative, or summative). If a
commercially available assessment/tool is not used to track performance, indicate that
the non-statewide assessment was developed internally and for which subject.
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2. Provide the most recent non-statewide data and/or visuals that are presented to the
district’s school committee or school/program leadership used for monitoring and
evaluative purposes. Examples may include reports of absolute scores, within-year
student gains/losses, and year-to-year student gains/losses, for English language
arts, mathematics, and science and technology/engineering, if available.
a. Provide the results by grade level, and if available, in the aggregate when the
same tool is used for multiple grades (e.g., grades K-4). Be sure to identify the
number of students included in the reported figures, if not readily displayed.
b. Provide the results for all students and one or more student groups.
3. For comparison, include national and/or statewide comparison data for all students
and by student group, if available.
4. If national and/or statewide comparison data is not available by student group,
schools should explain any observed trends and/or anomalies when analyzing student
group performance outcomes within the school.

10th Grade Spring 2021
Despite Covid-19 challenges, Burke High School had one of the highest MCAS participation
rates in the district. Although we sensed that results would probably not be used for
accountability, we wanted our students to take the test which would help us gauge where we
would land after 2 years of virtual learning. In preparation for this year, we have been using
in-house

mock-MCAS

assessments

data

to

guide

instructions and design student

interventions when needed. Knowing that MAP (NWEA) assessments are good predictors of
MCAS performance and a good indicator of teaching and learning, this year we placed a
strong emphasis on the administration of this assessment.
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SY 21-22 MAP

SAT
To make sure we would not harm our students upcoming post-secondary plans, we made sure
that all student were given the opportunity to take the SAT exam proctored at the school. A
series of phone calls and emails were placed, and we added incentives for students that
showed up for the test.
2021 SAT SCORES

Evidence Based Reading &
Writing

MATH

BURKE

426

430

STATE

591

593

NATIONAL

533

528

AP exam participation and Dual-Enrollment
In order to increase AP participation, we engaged in partnership with MassInsight: AP Action
Community to embrace strategies and practices aimed at increasing the number of students
taking and completing advanced course work. As our data shows, during 2020-2021, we
made progress in the area. In addition there was notable increase in participation for a
number of sub-groups.
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Reduction of proficiency gaps in academic underperformance (not MCAS related, such as
access to AP/honors-level courses) and reduction of non-academic disparities (such as
discipline rates, access to the arts, civic engagement, and extra-curricular activities)
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1. For students in the 9th and 10th grade academies who enter below grade level, we
hosted “opportunity academies” offered during school vacation weeks, Saturdays and
throughout the summer to allow for students who have fallen behind to bring up their
grades and work towards proficiency on grade-level standards.
2. Our Math team used the Data Driven Instruction (DDI) cycle to create
intervention/acceleration groups for 9th and 10th grade academy students, placing
them into Algebra and Advanced Algebra classes according to level of need using the
mock math MCAS results.
3. In addition to these supplemental courses, we utilized our partnerships to provide tired
support for students struggling in all subject areas. For example, 1:1 tutoring provided
in the classroom with Boston Partners in Education. Also, City Year corps members
provide pullouts to offer additional and targeted academic support as well as support
students to fun-filled after school homework rooms.
4. For the upper grades, we worked with partners to engage and promote wider student
participation and success in the AP programs and dual enrollment. The Burke is the
only Boston Public School to partner with Mass Insight in creating an AP Action
Community comprised of Burke staff and Mass Insight facilitators. 5. Additionally, we had
several intervention strategies designed to provide credit

recovery opportunities.

These include the Twilight program, online courses and

academic support with

partners such as 826 Boston, BPE, Freedom House, BuildOn and St. Peter’s Teen
Center. In addition to a teaching staff, mentors work to provide
emotional support that will enable student academic success.

the social-
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Part C: Innovation Plan Updates (if applicable)
Describe any revisions or updates made to the approved innovation plan during the
2020-2021 school year.
Please note that substantive changes to the innovation plan, including any changes that
would require a new waiver or exemption from the local teachers’ union contract, require
approval from the innovation plan committee, teachers in the school, and school
committee.
Provide a description of any revisions or updates to the school’s innovation plan made during
the past two school years, which may not have been previously identified. Be sure to include
when implementation of these revisions or updates began or will take place.
1. Choice of inclusion classroom models was a much needed update that was
recommended by our staff and Special Education advisory board. Having the flexibility
to create an effective school schedule, and staffing that allowed us to best support
instruction for our students and staff.
○ We revisited our flexibilities around scheduling and staffing and opted for the
most practical inclusion classroom model beginning in SY 19/20 and 20-21
after the addition of two new special education strands and we realized that
differentiating inclusion classroom models offered us the most important tool to
create the best learning experience for our SWD students.
2. Adjusting the length of our teaching schedule is a required adjustment recommended
by our scheduling team. During our work to look at the implementation of the district's
new

MassCore graduation requirements and Burke’s newly granted Innovation

Pathway curriculum, our team realized that wel did not have enough periods in the day
to offer additional courses and electives needed.
○ We have completed and reviewed with the staff our new bell schedule and
staff assignments that will be implemented starting SY 22-23. This new
master schedule will accommodate all the requirements for our new Biotech
Pathway and also strengthen the offerings of our CTE program. In addition we
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are now positioned to provide space in our master schedule for students to
complete all core content and electives required for a MassCore diploma.
3. Staggered start/end time, as well as calendar adjustments to strengthen our ability to
create personalization for every learner was recommended by our 7&8 grade
expansion design team. Having the flexibility around scheduling also enables us to
offer extended learning time that is needed for differentiated physical space an time
for learning.
○ We are looking to revise our school schedule and calendar to include a longer
school day with staggered start/end time for staff that will begin in SY 22/23
when we install our new 7-12 grade configuration. Our plan is to engage the
younger students beyond the traditional end of the school day, in a variety of
learning experiences offered by our staff and partners
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Part D: Renewal (if applicable)
Innovation schools or academies seeking renewal
Provide a brief status update. Descriptions should include the timeline for submitting a
renewal application to the school committee for a vote. If the innovation school or
academy recently completed the renewal process, please submit the new or revised
innovation plan via email to brenton.stewart@mass.gov.
The authorization and renewal of innovation schools and academies occurs at the local
level. The renewal process as outlined by the innovation schools statute
https://malegislature.gov/Laws/GeneralLaws/PartI/TitleXII/Chapter71/Section92
identifies a four step renewal process outlined for you below.
Step 1: Convene Stakeholders
School leadership convenes the stakeholder group. Stakeholders include, but are not
limited to, administrators, teachers, school staff, parents & external partners, as
applicable. Stakeholders discuss whether the innovation plan requires revisions and
solicits recommendations as to what the revisions should be.
These discussions should include the MAGs.
Step 2: Innovation Plan Revision Process
School leadership and the superintendent consider recommendations made by the
stakeholder group and jointly update the innovation plan as necessary.

Step 3: Teacher Vote (if applicable)
New waivers or exemptions from the local teacher’s union contract must be approved
by the teachers at the school. Two-thirds vote required for approval.
This is the only time that teachers will have to vote.
Step 4: School Committee Vote
Approval of the majority of the school committee as fully constituted shall be required to
extend the period of an innovation school for not more than 5 years. If approval is not
obtained, the school leadership and superintendent may revise the innovation plan and
resubmit for a subsequent vote.
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Renewal status updates.
Provide a timeline for when you will submit your renewal application to your school committee
and when a school committee will be scheduled to occur. -ORProvide the recently renewed innovation plan. If a description of any updates or revisions was
not provided in Part C of this annual evaluation template, then they must be included here.
As we come to the end of the authorization period of our Innovation School Plan, the
stakeholders of the Burke High School wish to petition the school committee to extend the
authorization of the status for an additional period of 5 years. We have convened a selection
of school stakeholders, including, but not limited to, administrators, teachers, other school
staff, parents, students, and external partners, to discuss whether the innovation plan at the
school required revision and to solicit recommendations as to the potential revisions. After
considering the recommendations of the stakeholder group, the leadership of the school has
updated and revised the original Innovation Prospectus Proposal as necessary for your
review. With this renewal we are not looking to add or make any changes to the autonomies
we were originally granted:

● Curriculum, Instruction, and Assessment (if applicable)
● Innovation schools and academies have the ability to identify and/or develop curriculum and
instruction models and assessment practices that support its mission, vision, and educational
model.

● School Schedule and Calendar (if applicable)
● Innovation schools and academies have the ability to design unique school schedules and
calendars that support its mission, vision, and educational model. Re-designed school
schedules and calendars may be designed to maximize and extend time on learning for
students and provide and/or increase common planning time for teachers.

● Staffing (if applicable)
● Innovation schools and academies have the ability to develop staffing policies and procedures
that support its mission, vision, and educational model through the implementation of waivers
or exemptions from district policies, contracts, and collective bargaining agreements.

● Professional Development (if applicable)
● Innovation schools and academies have the ability to develop and implement professional
development activities that support its mission, vision, and educational model

It is important to note that the key component of our original Innovation School Plan was to
become a 7-12 school. For reasons beyond our control, that contingent of our Innovation
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School Plan was not executed, however, the district has recently approved our 7-12
expansion plan set to begin in the fall of 2022.
In order to make Burke High School competitive and viable, we have been seeking ways to
offer students more than the traditional high school diploma. On the heels of the recent job
market demands, we have added a Perkins CTE program, and were just approved for an
Innovation Pathway in the Biotechnology field.
Our

school

won

EdVestors’ 2015 School on the move prize, and continued to make

impressive sustained improvements, making us eligible to meet the application criteria every
year since. This year we are the only Boston high school selected to the 2nd

round

submission. The prize showcases schools that have demonstrated evidence of continuous
progress and implementation of strategies leading to improvemet

Renewal Plan: added focus
Key Design Element #1: Onboarding 7th and 8th graders
The utmost priority will be given to onboarding our 7th and 8th graders. The same level of
support that we currently offer our incoming 9th graders will be pushed down to the 7th and
8th graders. They will be housed in a selected academy space with designated teachers and
support staff. The first days of school for incoming 7th and 8th students will be devoted to
building positive relationships with their teachers and support staff. This will include arts,
games, physicality, and culturally relevant activities. From historical perspective we know that
when students enter open enrollment high schools in grade 9, they often are three or four
grade levels behind their counterparts entering exam or special enrollment schools. Our goal
is

to

disrupt

this inequity by creating a positive learning environment using Culturally

Responsive teaching strategies and engaging students and staff with the three tenets of
Racial Literacy Development (Question Assumption, Critical Conversations and Practice
Reflexibility).
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We have engaged into partnership with Hale Education to design and implement our new 7-8
grade programming which includes a robust Out of School / Extended Learning Time
(OST/ELT). During the school year, our 7th and 8th graders will follow a structured schedule,
exposing them to deeper learning methods which will include Pre-AP curriculum, the Calculus
Project, AVID, Debate Inspired Classrooms and Project Based learning, in preparation to
engaging in rigorous coursework upon entering 9th grade. We will also carve out space in
their schedule and utilize the extended learning time to engage arts electives, and enrichment
options that will include college and career pathway exploration through MyCAP, as well as
opportunities that will provide positive interactions, real-world practices and

simulation

experiences necessary to develop creativity and content mastery. In addition 7th and 8th
graders will receive the same level of SEL opportunities that we currently offer our 9th and
10th graders. Every 7th and 8th grader will engage with the Efficacy curriculum, and will
participate in groups such as BAM, WOW, Alpha Males, Peer Group Connections and
Academic Mentoring as well as individual counseling and mentoring if necessary. Our 7th and
8th graders will also receive near peer mentoring from City Year Corps Members. Every 7th
and 8th graders will be expected to participate in afterschool activities including sports, clubs
and homework help. In addition to PGC mentoring facilitated by 11th graders, we will utilize
our AP and Dual Enrollment students to offer them academic mentoring and tutoring.

Key Design Element #2 Early College / Dual Enrollment
It is common knowledge that traditional high school settings disproportionately inhibit
learning for too many disenfranchised students. This reality has been a factor in the ever
expanding achievement gap in post secondary achievement of black and brown students.
Being assigned to an open enrollment school in the district is practically a predictor of the life
outcomes for those students. Less than half of open enrollment schools’ graduates are able to
successfully complete postsecondary education. In order to close this equity and
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opportunity gap, we must create conditions to provide our students access to mentoring,
internship, case management, academic tutoring, as well as remove obstacles such as
financial burden, lack of confidence and fear of failure that often keep them from taking
advantage of early college and advanced placement programs. In addition, we aim to provide
high quality educational programs that create pathways for students to be successful in
college and life.

1. Summer Enrichment program for 7th and 8th graders
2. Pre-AP Curriculum in grades 7 through 10
3. College experience for 9th and 10th graders through partnerships with CFES
4. Grade level advisories with focus on MyCAP/Naviance activities
5. Collaboration with Mass Insight to bolster AP course enrollment
6. Post-Secondary planning workshops for 12th grade students throughout the school
year
7. Flexible schedule for Juniors and seniors to allow for college campus access
8. Forging strong relationships with our college partners to monitor and support
students.
9. Dual enrollment registration sessions in Fall and Spring and ongoing monitoring
success tracker.
10. Scheduled tutoring time and regular check-in with all AP and dual enrollment
students.
11. Offer individualized support for students experiencing challenges
12. Provide opportunities for students to engage in project based learning initiatives
and/or internships in their local community while receiving a stipend.
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CAREER PATHWAYS: The Burke High School seeks to create access and opportunity for
our students by developing relevant career pathways. Building on the success of our CTE
pathway, we are seeking to add an Innovation Pathway in Environmental and Life Sciences
with a focus on Biotechnology in addition to our existing pathway in Design & Visual
Communication with Gaming and Animation. By seamlessly weaving in enhanced student
supports,

hands-on

laboratory experiences, work based learning opportunities, and

academic pathways that include advanced course taking, the Burke High School will ensure
students graduate prepared to enter into post-secondary education and careers in the Life
Sciences.
The life sciences field is a high demand and growing industry in Massachusetts that has
reported a need for skilled workers. As a whole, the life sciences industry has grown by 67%
over the last decade and as of 2020 employed more than 89,000 people in Massachusetts
(TEConomy

Partners, 2021). Additionally, the industry has shown a particularly strong

demand for STEM intensive and biotechnology related professions. Some top jobs in Life
Sciences over the next decade include Epidemiologists, Biomedical Engineers, Genetic
Counselors, Zoologists and Wildlife Biologists, Microbiologists, Chemical Technicians,
Biochemists, Biophysicists, Biological Technicians.
Our existing Design & Visual Communication with Gaming and Animation Pathways Program is
aimed to provide students a career pathway opportunity within the digital media industry. Using
animation and gaming design projects, students will explore various digital design techniques
using Adobe Creative Suite software tools. The program is developed to have students bring
together their creativity in the arts with the technology in digital media. According to the Digital
Market Outlook market study, the Digital Media Market industry forecast is over $33 Billion for
2016. Digital Video and Digital Gaming make up the majority of the market share and account for
the highest growth in the market. Career paths in Animation includes: Art Director, Stop Motion
Animator, 3D Modeler, Flash Animator,
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Compositing Artist, Storyboard Artist, Mathematical Modeler, Forensic Animator, Render
Wrangler, and Texture Artist.
Mentoring is a large component of our pathway program. Initiatives include visiting corporate
partners where our students can grasp the concept, and introducing students to professionals
in the field that looks like them and providing hands-on experiences, more students will
consider careers they once might have thought were out of reach.

Innovation schools or academies not seeking renewal
Briefly describe why the school and district have decided not to seek renewal and when the
school will cease to operate under innovation status.
N.A.
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